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Abstract

This research was prompted by a preliminary study at MTs Cijaura, MTs Sirnamiskin, MTs
Nurul Iman, and MTs Pulosari, which revealed that teachers have not been able to fully
develop figh learning evaluation instruments that accommodate cognitive, affective, and
psychomotor aspects for students with diverse understandings in Figh learning. The aim
of this research is to develop a figh learning assessment instrument based on religious
moderation at Madrasah Tsanawiyah. The research method utilized the R and D research
ADDIE model (Analysis, Design, Development, Implementation, Evaluation), with data
collection techniques involving observation, interviews, questionnaires, and
documentation. Qualitative data validity testing assessed the truth and reliability of the
collected data, while quantitative data analysis employed validity and reliability tests. The
results of this study indicate that the Figh learning assessment instrument can be
developed based on the value of religious moderation. The development resulted in the
following: 1) Figh learning assessment instruments containing religious moderation
values, namely tawasuth, tasamuh, tawazun, and I'tidal; 2) Figh learning assessment
instruments accommodating affective and psychomotor cognitive aspects; 3) The
instruments developed received assessments from three expert validators-assessment
validators, religious moderation validators, and figh field validators-with an average
assessment value of 86.24, categorized as highly suitable and ready for testing; 4) The
validity test results for the questions showed the largest r score of 0.651 and the smallest
of 0.357, while the largest R table is 0.334 and the smallest is 0.321. The data indicates
that the tested questions have an r count value greater than the r table, affirming the
validity of the questions developed in the field; 5) The reliability test results have a
Cronbach's Alpha score of 0.713, exceeding 0.05, confirming their reliability.
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Introduction

Assessment in education is an element that is no less important than the learning process
itself (Mohan, 2023). When the learning is viewed as a change in student behavior, the role of
assessment in the learning process becomes very significant. Evaluation is a step to collect,
analyze, and interpret information to assess the extent to which learning objectives have been
achieved by learners (Nieminen et al., 2023). An effective evaluation system will provide a clear
picture of the quality of learning and, ultimately, can help teachers plan learning strategies (Ibda
et al., 2023).

Assessment is an integral part of learning (Hikmah, 2021). Assessment, in the context of
learning, is a process and processing of information to measure the achievement of student
learning outcomes (Ahmad, 2020). The scope or scope of assessment in the context of learning
is only related to individual students in the classroom. Meanwhile, the scope of evaluation is all
components in the learning program which includes input, process, and output. Data obtained
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from teacher assessment activities will make decisions that describe the achievement of learning
objectives by students (Setiawan & Sa’dijah, 2017).

The explanation above shows that the existence of assessment is very essential in learning.
If the assessment is not well made the learning objectives are not achieved perfectly. These are
certainly a concern for every teacher in school, as a teacher assessment maker must
accommodate all the needs in learning assessment. The results of preliminary studies
conducted by researchers at MTs Cijauwa, MTs Sirnamiskin, MTs Nurul Iman, and MTs Pulosari
revealed that teachers have not been able to fully develop figh learning evaluation instruments
that accommodate cognitive, affective, and psychomotor aspects, the majority of assessment
and evaluation instruments used by teachers are still limited to questions available in textbooks.
Actually, it is not wrong when the textbook is used as a reference source for making evaluation
instruments. The question is that the questions presented in the books are still limited to
cognitive knowledge, while attitudes and psychomotor are less accommodated in the textbooks
used by teachers. Therefore, this needs to be a common concern because when the evaluation
instrument is not by the domain, so the learning outcomes that must be mastered by students
are not achieved. In the end, Islamic religious education learning only becomes memorization,
not represented in the form of daily attitudes and behavior, especially in figh issues (Firdaus,
2022). Figh is not only talking about postulates but also about how to respond to differences
and their implementation in daily life.

Assessment is a measure of the level of achievement of learning indicators and serves as
information that shows the development of students in all aspects (Sari & Sayekti, 2022).
Assessment for learning is also known the assessment as learning, formative assessment,
learning-oriented assessment, and continuous assessment (McDowell et al., 2009). The
implementation of assessment is essential and must be done carefully by the rules (Brown,
2019). Mistakes in making assessments can trigger consequences for students' learning
outcomes (McConlogue, 2020). In general, assessment is used to measure learning outcomes,
and learning objectives following the classification of learning outcomes by Bloom (Poerwanti,
2015) namely cognitive, affective, and psychomotor. These three aspects greatly influence
student learning outcomes (Ulfah & Arifudin, 2021).

Assessment is one of the factors that determine the success of learning (Carless, 2015).
Concerning figh subjects, the characteristics of figh subjects are identical with several
differences of opinion, both in terms of worship mahdoh and worship ghoiru mahdoh. In addition
to content issues, this evaluation determines whether the instrument questions used can
accommodate the attitudes that must be mastered by students. Given that currently, there is
often a clash of opinions in society which results in the division of society, according to their
favorite ustadz. So that each other's people scrutinize each other depending on their respective
madhhab. This incident does not reflect moderate religion.

Religious moderation is a middle-way attitude that prioritizes balance in terms of beliefs,
morals, and character as an expression of the religious attitudes of certain individuals or groups.
The word moderation in Arabic means "al-wasathiyyah". Linguistically "al-wasathiyyah" comes
from the word "wasath" (Rozi, 2019). In academic Islamic studies, wasathiyyah Islam is also
called justly-balanced Islam, the middle path or the middle way Islam, and Islam as a mediating
and balancing power to play a mediating and balancing role. This interpretation shows that
wasathiyah 1slam emphasizes the importance of justice and balance and the middle way so as
not to be trapped in extreme religious attitudes. So far, the concept of wasathiyyah Islam is
understood to reflect the principles of tawassuth (middle), tasamuh (tolerant), tawazun
(balanced), i'tidal (fair), and igtishad (simple) (Zamimah, 2018).
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Some principles of religious moderation related to the concept of wasathiyah Islam are 1)
Tawassuth (taking the middle way) 2) Tawéazun (balance) 3) /'tidal (straight and firm) 4) Tasamuh
(tolerance) 5) Musawah (Egalitarian) 6) Shura (deliberation). The indicator of religious
moderation is the attitude of religious expression with; 1) national commitment, 2) tolerance, 3)
anti-radicalism and violence, and 4) seeing religious expressions that are accommodating to
local culture (Kementerian Agama RI, 2019). In general, the implementation of religious
moderation is pursued in 3 (three) strategies as follows: First, inserting moderation content in
every relevant material. Second, optimizing learning approaches that can generate critical
thinking, respect for differences, respect for other people's opinions, tolerance, democracy,
courage to convey ideas, sportsmanship, and responsibility. Third, organizing certain programs,
education, training, and debriefing with a special theme on religious moderation. Fourth,
reaching the evaluation aspect (Aziz et al., 2019).

In addition to the research locations mentioned above, assessment problems also occur in
other schools. Research (Latif & Mahmudah, 2023) uggests that the evaluation carried out by
teachers is not going well and the a lack of evaluation tools owned by teachers to evaluate
students' understanding of concepts. Research (Kumala, 2018) concluded that the product
development of Figh subject test instruments on Hajj and Umrah material is very feasible and
can be implemented to measure the level of student thinking.

Referring to the description above, the researcher feels it is important to develop new ideas
about evaluation instruments, namely in the form of a model of developing figh learning
assessment instruments for the madrasah tsanawiyah level. Concerning the program organized
by the Indonesian Ministry of Religion, namely religious moderation, the development model
that will be proposed by the researcher is to produce a conceptual model design for the
development of figh learning evaluation instruments that accommodate cognitive, affective, and
psychomotor aspects. With this model, it is hoped that in addition to students being able to
cognitively, affectively, and psychomotor, it is also hoped that the evaluation instrument can
simultaneously measure moderation attitudes at the Madrasah Tsanawiyah level.

The results of previous studies that have been stated above and their relation to the research
plan to be carried out by researchers can be concluded that the focus or theme of research to
be carried out by researchers has never been done by previous researchers. Instrument
development carried out by previous researchers focused on measuring critical thinking skills
and reconstructing test diagnosis and development was limited to Forum Group Discussion
(FGD). In comparison, the main focus of the research to be conducted by researchers is on the
development of figh learning instruments based on religious moderation values at Madrasah
Tsanawiyah in West Java.

The novelty targeted of this research is to produce new ideas about evaluation instruments,
namely in the form of a conceptual model design for developing figh learning assessment
instruments that accommodate affective and psychomotor cognitive aspects based on religious
moderation values for the Madrasah Tsanawiyah level.

Method

The research method used is the ADDIE model (Analysis, Design, Development,
Implementation, Evaluation) R and D research (Dick & Carey, 1996). With this method, the
approach used is a mixed approach of the exploratory sequential type (McMillan & Schumacher,
2014). Data collection techniques used observation, interviews, questionnaires, and
documentation. Qualitative data validity testing involves an assessment of the truth and reliability
of the data collected in the study. Commonly used methods for testing the validity of qualitative
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data involve triangulation, credibility, transferability, dependability, and confirmability (Denzin,
2017). Meanwhile, quantitative data is analyzed using validity and reliability tests (DeVellis &
Thorpe, 2021).

Analysis

ya
N
V Formative Evaluation
Development 7
Implementation > Summative Evaluation _>

Figure 1. The process of developing a teaching module according to the ADDIE mode (Dick
& Carey, 1996)

Results
Analysis

Analysis is the process of identifying issues in the chosen research sample. In this study, the
analytical steps involve the collection of data related to the problems encountered in the teaching
of Figh, followed by the identification of problem-solving through a needs analysis that aligns
with the identified issues. During this analysis phase, the researcher examines several aspects,
including a. Conducting an initial identification of the school's condition and problems arising
from the assessment of Figh learning. b. Analyzing the needs of teachers in creating
assessments for Figh learning. c. Analyzing the diversity of students' religious understanding.
Based on the results of interviews with Figh teachers at MTs Cijaura, MTs Sirnamiskin, MTs
Nurul Iman, and MTs Pulosari, the following needs and issues were identified in developing
assessment instruments:

Firstly, the assessment developed should align with the achievements of Figh learning and
the learning objectives. This serves as the fundamental functional basis for assessments to
measure the attainment of learning outcomes. Learning outcomes are derived from learning
objectives and organized according to the sequence of learning objectives, which are then
further broken down into criteria for the Attainment of Learning Objectives (CALO). Each CALO
can be incorporated into formative and summative assessments. Assessment formats may
include questions, tests, performance tasks, and observations. Secondly, in constructing Figh
learning assessments, Figh educators should refer to the discussion of materials/instructional
sources used, namely teaching modules and textbooks. This is done to ensure that the questions
created are logically compatible with what has been taught by Figh educators in Figh learning at
the madrasah. Thirdly, Figh educators should pay attention to the level of difficulty of questions,
categorizing them as easy, moderate, and difficult in a proportional manner. The percentage
distribution of questions created at the Stage D level for class VIl is divided into 35% for difficult
questions, 45% for moderate questions, and 30% for easy questions. Fourthly, Figh educators
should pilot-test the questions to ensure their validity, reliability, and authenticity. These are
necessary to produce valid, and reliable data that leads to conclusions consistent with the actual
conditions. Validity addresses the extent to which measurements accurately measure what is
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intended to be measured. Accuracy is evaluated through content validity, construct validity, and
criterion validity. Content and construct accuracy are assessed by experts in the field. An
instrument is deemed valid in terms of content and constructs if experts do not provide
suggestions/inputs and accept the content, format, and construct of the instrument. Criterion
accuracy is assessed by comparing the instrument with its criteria, and this comparison is tested
through correlation tests. The closer the coefficient of validity is to +1.00, the more the
instrument is indicated to be valid. Fifthly, assessment instruments for Figh learning should
encompass cognitive, affective, and psychomotor aspects. In addition, meeting the needs of
21st-century learning, such as critical thinking, is essential in assessment development;
therefore, it is advisable for questions to be constructed with a focus on higher-order thinking
Skills (HOTS).
Design

The design represents the stage of creating the assessment instrument that will be
developed. In this research, the design phase involves the creation of assessment instruments
for Figh learning in Tsanawiyah Madrasah. The design of the assessment instrument is tailored
to the characteristics and needs of the issue at hand. The primary steps in developing this
assessment instrument are part of the development phase. The resulting product of this
development is an assessment of Figh learning that incorporates the value of religious
moderation. The design of the assessment instrument is packaged according to the
requirements and the evolution of the times. The following is the design of the assessment
instrument, tailored to the field needs at MTs Cijaura, MTs Sirnamiskin, MTs Nurul Iman, and
MTs Pulosari:

Raw Input <----
Learning Assessment Figh

A 4

Process
Instrumental Input ADDIE Model
Curriculum for Independent Assessment
21st Century Learning — Development

Religious Moderation Values Analy3|s
Design

Development
Implementation
Eval%ation

Environmental Input
Figh Teachers

|

A
1
1
1
1

Output
Moderation-based questions

A

Outcomes -
The moderate student

A
S

Figure 2 Development Design of Figh Learning Assessment

Development

Development is the stage of creating the assessment instrument for Figh learning by the
design of needs analysis and at the design stage. In this research, the development stage is the
production phase of the assessment instrument. Additionally, at this stage, the instrument is
revised by assessment/evaluation experts, religious moderation experts, and Figh experts (Figh
teachers) to make improvements. Subsequently, its validity is validated for use in learning
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assessments. The Figh learning assessment instrument is validated by assessment experts,
religious moderation experts, and Figh experts using a questionnaire provided by the researcher.
Table.1 Development Grid of Figh Learning Assessment Instrument

Assessment Dimensions Competence Form Number Moderation Name
of ltems  Aspect Aspect
Summative Knowledge  Analyze Multiple 70 Tawasuth Understand
choice Tasamuh Remember
Essay 5 Tawazun Analyze
I'tidal Evaluate
Formative Attitude Analyze Work method 1 I'tidal Analyze
Tasamuh Practice
Skills Practice Achievement 7 I'tidal Analyze
Scale Tasamuh Practice
Checklist 5 I'tidal Practice

After the assessment instrument is developed, the next step is to conduct validation by
experts (expert judgment), namely assessment experts, religious moderation experts, and Figh
experts. The developed assessment instrument has received assessments with the category
"Highly Suitable," as follows: a) the validation results of assessment experts for the assessment
in the form of questions obtained a score of 85.13% with the category "Highly Suitable," b) the
validation results of religious moderation experts for questions that accommodate the principles
of tawasuth, tasamuh, tawazun, and taadul obtained a score of 86.57% with the category "Highly
Suitable," c) the validation results of Figh experts for the depth of material covering aspects of
knowledge, attitude, and skills obtained a score of 87.27% with the category "Highly Suitable."

Next, to calculate the average score from the assessments of the three validators, it is as
follows:

V= Vi+V,+V; = 85,13+86,57+87,27 = 86,24
3 3

Explanation:

V = Average score

V1 = Validator 1 score

V2 = Validator 2 score

V3 = Validator 3 score

Based on the calculation results, the average score from the three validators is 86.24.
Therefore, it can be concluded that the assessment instrument for religious moderation-based
Figh learning in the seventh-grade class at Tsanawiyah Madrasah has met the validity criteria
and is ready to be piloted in Figh learning.

Implementation

In the implementation phase, concrete steps are taken to apply the developed learning
assessment. Based on the expert validation results, if there are indicators that do not meet the
required percentage, they will be revised and re-validated. If the learning assessment product
is deemed suitable with minimal revisions, it can be tested in a small group. After going through
the development stage, which includes validation, this product will be implemented for the entire
seventh grade at MTs Cijaura, MTs Sirnamiskin, MTs Nurul Iman, and MTs Pulosari Garut. The
implementation or limited field trial phase is conducted to determine its practicality and
effectiveness. To assess this, Figh teachers are encouraged to provide comments on the
moderation-based religious Figh learning assessment provided in the validation response
column questionnaire.
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Regarding readability, respondent 1 mentioned that the questions that have been prepared
are very good and easy to understand. The respondent agrees that questions should use
language that is easily understood by students and should include examples relevant to daily
life. In the same aspect, respondent 2 stated that the questions were very good. They
emphasized that questions should be structured in a cause-and-effect format so that students
can understand the cause of law and the legal consequences of that cause. Respondent 3
highlighted the importance of case-based questions. They stated that the available questions
already present cases but suggested presenting more cases. Respondent 4 emphasized the
beauty of diversity in responding to and understanding a law; therefore, questions should be
accommodating of different schools of thought. The available questions already accommodate
the value of religious moderation, according to the respondent.

Evaluation

The Evaluation phase is conducted to assess the developed product. After going through the
Implementation or trial phase with seventh-grade students at MTs Cijaura, MTs Sirnamiskin,
MTs Nurul Iman, and MTs Pulosari, the evaluation phase will be carried out. This evaluation
aims to measure and assess the learning product generated from the validation questionnaires
by experts and the practicality questionnaires by students to determine the product's level of
suitability. Revisions are made based on the evaluation results or needs that the learning media
has not fulfilled. At this stage, design improvements are made to address deficiencies and
corrections are sought related to the presentation and suitability of the presented product.The
results of this evaluation are intended to assist Figh teachers in creating formative and
summative assessments that accommodate cognitive, affective, and psychomotor aspects, and
integrate the value of religious moderation.

After testing the developed questions with students, the questions can be evaluated through
the validity test of each item. The validity test is used to measure the accuracy of a question. A
question is considered valid if the question can reveal something that the question aims to
measure. In this research, the validity will be measured by performing bivariate correlation
between each indicator score and the total construct score using the Statistical Package for
Social Science (SPSS) version 20. A variable is considered valid if the calculated r-value > r-
table. Out of the 7 Learning Objectives (LOs) broken down into 70 items tested at four schools,
the highest r-value is 0.651, and the lowest is 0.357, while the largest r-table is 0.334, and the
smallest is 0.321. This data shows that the tested questions have r-values greater than the r-
table, indicating that the developed questions in the field are considered valid.

Furthermore, an instrument is considered reliable if a person's responses to statements are
consistent or stable over time. Reliability measurement in research is done through a one-shot
method, where the measurement is done only once, and then the results are compared with
other questions or measure the correlation between question responses. SPSS provides
facilities to measure reliability with the Cronbach's Alpha test. A variable is considered reliable
if it gives a Cronbach's Alpha value > 0.50. In this case, the knowledge variable's indicator of
religious moderation has a Cronbach’s Alpha score of 0.713, which is greater than 0.05,
indicating reliability.

Discussion

The developed assessment has followed the stages of development, namely needs analysis,
design creation, development, implementation, and evaluation, resulting in a product that is both
effective and purposeful. These outcomes align with the steps developed by (Riadi, 2018) in
creating assessment instruments:
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1. Formulating the objectives of the learning evaluation; without clear objectives, evaluation
may proceed without direction, leading to a loss of meaning and functionality.

2. ldentifying the aspects to be evaluated, such as cognitive, affective, or psychomotor aspects.

3. Choosing and determining the techniques to be used in the evaluation, such as whether to
use test or non-test techniques.

4. Developing measurement tools used in measuring and assessing students' learning
outcomes, such as test items.

5. Determining the benchmarks, norms, or criteria used as a reference or guide in interpreting
the evaluation data.

Assessment instruments can be conducted using validity tests for performance tasks,
subjective tests, and rubrics. A test can be considered reliable when the tool used in a
measurement has a consistent value. The consistency of a measuring instrument indicates the
reliability of the test. Instruments used for data collection on student learning outcomes in
integrated learning should meet five criteria: validity, reliability, objectivity, practicality, and
economy. If the assessment instrument meets these criteria, it can be considered a quality
instrument (Yusuf, 2017). In line with this statement, the instrument developed by the
researcher can be concluded as usable by teachers in Figh learning at Tsanawiyah Madrasah to
enhance students' religious moderation.

Several considerations must be taken into account when developing assessment
instruments, such as objectivity, as assessments may tend to become more subjective naturally
(Sawand et al., 2015). Additionally, the learning environment aids or hinders students' ability to
achieve and assess progress in learning objectives (Hanson et al., 2023). Effective assessment
can foster learner focus and enhance learner engagement with valuable learning experiences.
Ongoing authentic assessment activities and interactive formative feedback are identified as
essential characteristics that can address threats to validity and reliability in the context of
formative assessment (Stiggins, 2005).

Conclusion

Referring to the findings and discussions presented above, it can be concluded that the Figh
learning assessment instrument can be developed based on religious moderation values. The
development undertaken has resulted in: 1) The Figh learning assessment instrument is imbued
with religious moderation values, namely tawasuth, tasamuh, tawazun, and I'tidal. 2) The Figh
learning assessment instrument can accommodate cognitive, affective, and psychomotor
aspects. 3) The developed instrument has received assessments with the category "Highly
Suitable," including: a) the validation results from assessment experts for the assessment in the
form of questions obtained a score of 85.13% with the category "Highly Suitable," b) the
validation results from religious moderation experts for questions that accommodate the
principles of tawasuth, tasamuh, tawazun, and faadul obtained a score of 86.57% with the
category "Highly Suitable," c) the validation results from Figh experts for the depth of material
covering aspects of knowledge, attitude, and skills obtained a score of 87.27% with the category
"Highly Suitable." 4) The validity test results show the largest r-value of 0.651 and the smallest
of 0.357, while the largest r-table is 0.334 and the smallest is 0.321. This data indicates that the
tested questions have r-values greater than the r-table, thus, the questions developed in the
field can be declared valid. 5) The reliability test results have a Cronbach's Alpha score of 0.713,
which is greater than 0.05, indicating reliability.
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